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Introduction
The California Department of Education’s Special Education Division, along with 
its collaborative partners, is engaged in an effort to improve the special education 
system and the educational outcomes achieved by individuals with disabilities. In 
the State Improvement Grant (SIG), California’s Partnership Committee on Special 
Education (PCSE) outlined measurable objectives that, if met, would indicate 
progress toward achieving the desired outcomes. The SIG objectives serve as an 
evolving set of intended outcomes—for students, teachers, and the system—at the 
statewide level.

Ongoing revisions of the SIG outcome objectives serve to keep them aligned with 
the key performance indicators (KPIs) being used in the Quality Assurance Process 
at the district level, ensuring that the collaborative partners statewide are working 
toward the same outcomes.

The goals underlying the KPIs are listed in italics at the beginning of each group 
of related SIG objectives listed below. All of the KPIs and their measures are 
included as SIG objectives. In addition, there are several SIG objectives that focus 
on the outcomes of system improvement efforts and the outcomes of SIG activities, 
which were defi ned by the Partnership Committee on Special Education’s (PCSE) 
collaborative stakeholder members during development of the SIG.

State Improvement Grant (SIG) Objectives

Student Outcome Objectives
All individuals with disabilities will meet high standards for academic and nonacademic 
skills.

Standardized Testing and Reporting  (STAR)         

a) To increase the percentage of students with disabilities participating in the 
STAR 

b) To increase the percentage of students with disabilities who are performing 
equal to or better than the national average (50th percentile) on the STAR 

c) To increase the statewide average 4th, 7th, and 10th grade reading scores of 
students with disabilities
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Exiting Special Education     

d) To increase the percentage of students in special education who return to 
general education

e) To increase the percentage of students with disabilities earning a high school 
diploma 

f) To increase the percentage of students with disabilities who complete school 
with other than a diploma

g) To decrease the percentage of students with disabilities dropping out of 
school

Teacher Outcome Objectives

All individuals with disabilities will be served or taught by fully qualifi ed personnel.

Fully Qualifi ed Personnel

h) To increase the percentage of special education staff who are fully certifi ed

i) To decrease the percentage of special education teachers operating under 
emergency permits or credential waivers

Implementing Research-Based Strategies

j) To attain a high percentage of special and general education teachers (and 
other related personnel) accessing trainings, resources, and/or technical 
assistance reporting that these activities have helped them implement 
research-based strategies in the classroom, particularly those strategies 
related to increasing reading/language arts skills, academic achievement, 
and post-school results; improving transitions; ensuring positive behavioral 
supports; and increasing involvement/collaboration of parents in their child’s 
education 
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System Outcome Objectives
All individuals’ unique instructional needs will be accurately identifi ed. 

All individuals with disabilities will be successfully integrated with nondisabled peers 
throughout their educational experience.

All individuals with disabilities will successfully participate in preparation for the workplace 
and independent living.

Students Integrated with their Peers

k) To improve the equity of placement across ethnicity and socioeconomic status 
by disability

l) To increase the amount of time that California’s students with disabilities 
spend in the general education environment

m) To decrease the percentage of students with disabilities expelled or suspended

Tracking Progress and Sharing Information

n) To increase monitoring of the positive results achieved by individuals with 
disabilities on the school preparedness, school, and post-school outcomes 
developed and articulated in statewide standard

o) To increase the number of individuals and/or parents that are rating their 
satisfaction with the assistance and support provided for themselves or their 
individuals with disabilities in making transitions

p) To increase the timely issuance of fi ndings reports within 60 days in response 
to written complaints 

q) To develop, and make broadly accessible, an integrated database system 
linking the various databases that contain information pertaining to the 
special education system and its participants
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Building a Unifi ed System

To improve the extent to which the needs of individuals with disabilities are 
considered and addressed in carrying out educational reform initiatives to build a 
unifi ed system, as demonstrated by the following indicators:

r) To improve the balance of active participation representing the diversity of 
the California population from:

• Special education (continuum from infants to post-school)
  • General education
  • Individuals with disabilities, their parents, or advocates
  • Interagency representatives

on state, regional, and local committees involved in the planning, 
implementation, or evaluation of general and special education system 
change and educational reform efforts, including joint training

s) To attain a high percentage of general and special education teachers, other 
professionals, and families who have participated in training, technical 
assistance, and using other resources provided by the initiative, reporting that 
these activities have assisted or will assist them in addressing the needs of 
individuals with disabilities

t) To increase the extent to which state funding of special education is placement 
neutral and refl ects cost-effective strategies, as described in state statutes
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Overview
This progress report presents available data related to the SIG outcome objectives, 
along with commentary upon the progress made over the course of the grant. For 
most of the objectives, data are now available for fi ve to seven years. A July–June 
fi scal year is used to refl ect how data are gathered and reported at the state level. 
Data in this progress report are presented for the following years:

  • The baseline year  1997–1998
  • SIG began mid-year  1998–1999  
  • Year one of the SIG   1999–2000
  • Year two of the SIG 2000–2001 
  • Year three of the SIG 2001–2002  
  • Year four of the SIG 2002–2003  
  • Year fi ve of the SIG 2003–2004  (preliminary data)

Data sources for this report include the following:

Student performance data are based on California’s Standardized 
Testing and Reporting (STAR) assessment, using the Stanford 
Achievement Test, Ninth Edition (SAT/9) up until 2001–2002 and the 
California Achievement Tests, Sixth Edition Survey (CAT/6) starting in 
2002–2003, along with the California Standards Tests (CST). 

Students taking the tests with accommodations are included in 
the percentages. Student exit data and suspension/expulsion data 
are summarized from California’s Special Education Management 
Information System (CASEMIS), which contains individual student 
records.

Data on fully qualifi ed personnel are based on the Special Education 
Personnel Report, specifi cally teachers and instructors from categories 
1–5 (which does not include teacher aides/instructional assistants or 
related service providers).

Data on emergency permits and credential waivers is based on 
California Basic Educational Data System (CBEDS) reports.

A summary of fi ndings on the progress made toward achieving the SIG outcome 
objectives is provided on page 6.

Following the summary, each set of objectives (for students, teachers, and the 
system) is presented, along with graphs of related data and narrative commentary 
on the progress made. 

•

•

•

•



6 California SIG Objectives Summary Report 1999–2004

S
T

A
R

 p
ar

ti
ci

p
at

io
n

  (
%

 s
pe

ci
al

 e
d

uc
at

io
n 

[S
E

] s
tu

d
en

ts
) 

 
 

S
T

A
R

 p
er

fo
rm

an
ce

  (
%

 o
f S

E
 s

tu
d

en
ts

 a
t t

he
 5

0t
h 

pe
rc

en
ti

le
 o

r 
gr

ea
te

r)

S
T

A
R

 4
th

 g
ra

d
e 

re
ad

in
g 

 (a
ve

ra
ge

 s
ca

le
d

 s
co

re
 o

f S
E

 s
tu

d
en

ts
) 

 
 

S
T

A
R

 7
th

 g
ra

d
e 

re
ad

in
g 

 (a
ve

ra
ge

 s
ca

le
d

 s
co

re
 o

f S
E

 s
tu

d
en

ts
) 

 
 

S
T

A
R

 1
0t

h
 g

ra
d

e 
re

ad
in

g 
 (a

ve
ra

ge
 s

ca
le

d
 s

co
re

 o
f S

E
 s

tu
d

en
ts

) 
 

 

C
S

T
 4

th
 g

ra
d

e 
E

n
gl

is
h

 L
an

gu
ag

e 
A

rt
s 

 (%
 o

f S
E

 s
tu

d
en

ts
 p

ro
fi c

ie
nt

 o
r 

ab
ov

e)
        

       

C
S

T
 7

th
 g

ra
d

e 
E

n
gl

is
h

 L
an

gu
ag

e 
A

rt
s 

 (%
 o

f S
E

 s
tu

d
en

ts
 p

ro
fi c

ie
nt

 o
r 

ab
ov

e)
        

        

C
S

T
 1

0t
h

 g
ra

d
e 

E
n

gl
is

h
 L

an
gu

ag
e 

A
rt

s 
 (%

 o
f S

E
 s

tu
d

en
ts

 p
ro

fi c
ie

nt
 o

r 
ab

ov
e)

R
et

u
rn

ed
 to

 g
en

er
al

 e
d

u
ca

ti
on

   
(%

 o
f S

E
 s

tu
d

en
ts

) 
 

G
ra

d
u

at
ed

 w
it

h
 h

ig
h

 s
ch

oo
l d

ip
lo

m
a 

 (%
 o

f S
E

 s
tu

d
en

ts
)

G
ra

d
u

at
ed

 w
it

h
 o

th
er

 th
an

 a
 d

ip
lo

m
a 

 (%
 o

f S
E

 s
tu

d
en

ts
)

D
ro

p
p

ed
 o

u
t o

f 
sc

h
oo

l  
 (%

 o
f S

E
 s

tu
d

en
ts

) 
 

 
 

Fu
ll

y 
ce

rt
ifi

 e
d

 s
ta

ff
  (

%
 C

at
eg

or
y 

1–
5 

T
ea

ch
er

s—
Sp

ec
ia

l E
d

 P
er

so
nn

el
 R

pt
)

T
ea

ch
er

s 
on

 e
m

er
ge

n
cy

 p
er

m
it

s 
or

 c
re

d
en

ti
al

 w
ai

ve
rs

 (%
 o

f S
E

 te
ac

he
rs

) 

R
es

ea
rc

h
-b

as
ed

 s
tr

at
eg

ie
s 

w
er

e 
im

p
le

m
en

te
d

 (b
y 

%
 o

f t
ra

in
in

g 
pa

rt
ic

ip
an

ts
)

E
q

u
it

y 
of

 p
la

ce
m

en
t b

y 
et

h
n

ic
it

y 
 (%

 p
oi

nt
 d

is
pa

ri
ty

 b
et

w
ee

n 
hi

gh
 a

nd
 lo

w
)

T
im

e 
in

 g
en

er
al

 e
d

u
ca

ti
on

 e
n

vi
ro

n
m

en
t  

(%
 o

f S
E

 s
tu

d
en

ts
 in

 G
E

 8
0%

 o
r 

m
or

e)
 

W
or

k
A

b
il

it
y 

p
ar

ti
ci

p
an

t t
ra

n
si

ti
on

 a
ss

is
ta

n
ce

 s
at

is
fa

ct
io

n
  (

%
 s

at
is

fi e
d

)  

P
ar

en
t s

at
is

fa
ct

io
n

 w
it

h
 tr

an
si

ti
on

 a
ss

is
ta

n
ce

  (
av

er
ag

e 
le

ve
l, 

sc
al

e 
of

 1
–5

)  
   

  

T
im

el
y 

is
su

an
ce

 o
f 

re
sp

on
se

 to
 w

ri
tt

en
 c

om
p

la
in

ts
  (

%
 w

it
hi

n 
60

 d
ay

s)

L
ea

rn
in

g 
w

il
l/

d
id

 a
ss

is
t i

n
 a

d
d

re
ss

in
g 

n
ee

d
s 

of
 in

d
iv

id
u

al
s 

w
it

h
d

is
ab

il
it

ie
s 

 (%
 o

f a
ct

iv
it

y 
pa

rt
ic

ip
an

ts
 r

ep
or

ti
ng

 th
at

)

97
–9

8

69 14 59
9

63
5

65
6 – – – 9 32 – 7 84 17 – – – – – 24 –

S
IG

 O
b

je
ct

iv
es

: C
al

if
or

n
ia

’s
 S

ta
te

-L
ev

el
 O

u
tc

om
es

 S
u

m
m

ar
y

98
–9

9

64 17 60
5

63
6

65
9 – – – – – – – 80 19 – – 50 – – 47 –

99
–0

0

62 22 61
2

64
2

66
2 – – – 6 38 13 5 78 23 –

10
.7

53 – – 80

80
-9

0

00
–0

1

52 23 61
5

64
5

66
0 – – – 6 52 11 4 76 22 86 10
.2

56 92 3.
4

87

86
-8

9

01
–0

2

65 22 61
4

64
1

65
6 – – – 6 59 6 4 75 22 84 10
.3

53 92 3.
3

92

86
-9

8

02
–0

3

95 – – – – 14 6 5 6 59 8 4 76 – 88 10
.3

54 91 2.
8

93

87
-1

00

03
–0

4

97 – – – – 16 7 5 5 60 5 3 – – 85 10
.5

53 91 3.
2

93

83
-9

2



7California SIG Objectives Summary Report 1999–2004

Student Outcome 
Objectives

Standardized Testing and 
Reporting (STAR)
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STAR Participation
Percent of California's Special Education Students
Participating in Standardized Testing and Reporting

69%
64% 62%

52%

65%

95% 97%

0%

20%

40%

60%

80%

100%

97–98 98–99 99–00 00–01 01–02 02–03 03–04

There was an issue with the accuracy of the participation figures prior to 
2002–2003 due to how special education student identification data was 
captured on the STAR face sheet, which was corrected beginning in 
2002–2003 when new procedures and calculation methods were 
implemented. 

404,980
students382,296

students
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R

Sources: STAR Participation and State AYP Accountability Progress Report

a) To increase the percentage of students with disabilities participating   
 in the STAR assessments

This objective has been met. In the baseline year, approximately 69 percent 
of students in special education were participating in STAR testing. In 
2003–2004, 97 percent of students in special education participated in STAR 
testing by taking the CST in English language arts and mathematics. This 
fi gure meets the 95 percent requirement for participation by all subgroups, 
including students with disabilities, to meet annual yearly progress under 
NCLB.

Of all test takers in the state, in 2003–2004, 0.7 percent took the 
California Alternative Performance Assessment (CAPA), which comes to 
approximately 7 percent of all special education students. These students are 
included in the participation rates presented above.
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Source: Stanford Achievement Test 9 (SAT/9) scores from the CDE website

b) To increase the percentage 
of students with disabilities 
who are performing equal 
to or better than the national 
average (50th percentile) on 
the STAR assessment

There was a steady increase in the 
percentage of California’s special 
education students scoring at or 
above the 50th percentile on the 
Stanford-9, rising from 14 to 23 
percent from 1997–1998 through  
2000–2001. In 2001–2002, there was 
a slight decline to 22 percent.

c) To increase the statewide 
average 4th, 7th, and 10th

grade reading scores of 
students with disabilities

The 4th and 7th grade scores 
showed some gains and then 
leveled off over the course of  
1997–1998 through 2001–2002. The 
10th grade scores showed small 
initial gains but then slid back to 
the baseline levels by 2001–2002.

In 2002–2003, the California Standardized Testing and Reporting (STAR) Program 
changed its testing tools and the relative weighting of various tests. Specifi cally, the 
Stanford-9 (which has been used in the two charts below to track progress on SIG 
objectives during the early phase of the SIG) was changed to the CAT/6, which is not 
comparable. Thus, since 2001–2002, scores have not been added to the charts. 

Currently, No Child Left Behind (NCLB) Adequate Yearly Progress (AYP) profi ciency 
levels are being measured through the California Standards Test (CST) in English 
language arts and mathematics, bringing greater focus to student achievement on these 
tests. CST special education student profi ciency for 2003–2004 met the AYP criteria:

English Language Arts 14.7 percent profi cient (AYP criteria: met)
Mathematics  17.2 percent profi cient  (AYP criteria: met)
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Statewide ~ 2004

39% 16% 36% 7% 35% 5%

Advanced

Proficient

Basic

Below
Basic

Far Below
Basic

61% 85% 63% 93% 65% 94%

4th Grade 7th Grade 10th Grade

23

16

34

18

9
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23

27

35

6 25
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33

18
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6
1

18

28

47
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4
1

15

33

46

%

%

%

%

%

Percentage of Students
Proficient or Above

Percentage of Students
Less than Proficient

Due to rounding error, the 
percentages in each column may 

not add up to 100

All
Students

All
Students

All
Students

Students
with

Disabilities

Students
with

Disabilities

Students
with

Disabilities

California Standards Test Scores 
English Language Arts Proficiency ~ By Grade Level

Source:  California Standards Test (CST) scores from the CDE website

The chart above illustrates the 2004 CST/English Language Arts profi ciency 
levels for all students and students with disabilities at the 4th, 7th and 10th grade 
levels, revealing that the majority of all students are less than profi cient and that 
the vast majority of students with disabilities are testing at below or far below 
basic profi ciency levels. Middle school and high school English language arts 
profi ciency, in particular,  is an area of concern for students with disabilities.

There was little change in the profi ciency levels between 2003 and 2004. The 
notable exception was that the percentage of students with disabilities in 7th

grade testing far below basic decreased from 53 percent to 47 percent, with a 
corresponding increase in the percentage testing at below basic from 24 percent 
to 28 percent. On the following page is the 2003 CST/English Language Arts 
profi ciency chart.
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Statewide ~ 2003

39% 14% 36% 6% 33% 5%

Advanced
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California Standards Test Scores 
English Language Arts Proficiency ~ By Grade Level

An examination of 2003 profi ciency levels for all students and students with 
disabilities on the CST/English Language Arts at the 4th, 7th, and 10th grade levels 
reveals that the majority of all students are less than profi cient and that the vast 
majority of students with disabilities are testing below or far below basic profi ciency 
levels. Middle school and high school English language arts profi ciency is clearly an 
area of concern. 
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Student Outcome 
Objectives

Exiting Special Education
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Percent of California Special Education Students
Returning to General Education
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Source: CASEMIS

d) To increase the percentage of students in special education who return 
 to general education
  
There was a decrease in the percentage of California’s special education 
students (grades K–12) returning to general education between 1997–1998 
and 1999–2000, from 9 percent to 6 percent. After four years at 6 percent, there 
was a small decrease to 5 percent in 2003–2004. 

In 2003–2004, over 40,000 special education students returned to general 
education.

Note: For those who are interested, here is a more detailed description of the fi gures given above: 
97–98: 8.5%;   98–99: *;   99–00: 6.4%;   00–01: 6.0%;   01–02: 6.3%;   02–03: 5.6%;   03–04: 5.3%.

*These data are not available for 1998–1999.
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Percent of California's Special Education Students 
Exiting with a High School Diploma, 
Certificate of Completion, or GED 
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Source: CASEMIS

e) To increase the percentage of students with disabilities earning a high  
 school diploma 

The percentage of California’s special education students in the 12th grade or 18 
years and older graduating with a high school diploma increased to 60 percent 
in 2003–2004, maintaining the substantial gains (over 20 percentage points) 
made since 1999–2000.  

Over the course of the SIG, the percentage of special education students 
graduating with a high school diploma has increased, while the percentage 
graduating with a certifi cate has decreased.

f) To increase the percentage of students with disabilities who complete 
school with other than a diploma

In 2003–2004, 5 percent of California’s special education students in the 
12th grade or 18 years and older exited with certifi cates of completion. The 
percentage of California’s special education students exiting with a high school 
profi ciency GED certifi cate remained steady (at 0.2 percent) in 2003–2004.
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g) To decrease the percentage of students with disabilities dropping out of  
 school

Since 1997–1998, there has been a substantial and continuing decrease in the 
percentage of California’s special education students (7th grade and higher or 
age 13 and older) who have dropped out of school, from 7 percent down to 
3 percent.

Note: For those who are interested, here is a more detailed description of the fi gures given above: 
97–98: 7.3%;   98–99: *;   99–00: 4.5%;   00–01: 4.1%;   01–02: 4.0%;   02–03: 3.6%;   03–04: 3.1%.

*These data are not available for 1998–1999.

Percent of California's Special Education Students who 
Dropped Out of School

7%
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4% 4% 4%
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*



16 California SIG Objectives Summary Report 1999–2004

Teacher Outcome 
Objectives

Fully Qualifi ed Personnel
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California's Fully Certified Special Education Personnel
Teachers and Instructors by Percent of Full-Time Equivalent

84%
80% 78% 76% 75% 76%
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26,291
teachers

The information 
for 2003–2004 for 
this objective is 

not available 
because of 

changes in the 
data reporting 

structure.
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Source: Special Education Personnel Report

h) To increase the percentage of special education staff who are fully certifi ed

From 1997–1998 through 2001–2002, there was a steady decrease from 84 to 
75 in the percentage of teachers and instructors who were fully certifi ed. In an 
encouraging sign, the 2002–2003 percentage increased slightly to 76. These data 
are obtained from the Special Education Personnel Report.

Due to changes in the data reporting structure, this information is not available in 
the same form for 2003–2004.
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i) To decrease the percentage of special education teachers operating under 
emergency permits or credential waivers

After  increasing from 1997–1998 through 1999–2000 (from 17 percent to 19 
percent to 23 percent), the percentage of teachers operating under emergency 
permits or credential waivers remained fairly consistent in 2000–2001 and 2001–
2002 (22 percent). 

In 2002–2003, there was a change in how these data are gathered, making it 
diffi cult to specifi cally identify special education teachers on emergency permits 
and credential waivers. Therefore, data for 2002–2003 and 2003–2004 are not 
reported here.

Note:  The permit and waiver fi gures, plus the fully credentialed fi gures (from 
the previous page), do not add up to 100 percent due to differences in both the 
time of year the information was gathered and the instruments used to obtain 
the data. 
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Teacher Outcome 
Objectives

Implementing 
Research-Based Strategies
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j) To attain a high percentage of special and general education teachers (and 
 other related personnel) accessing trainings, resources, and/or technical
 assistance reporting that these activities have helped them implement 
 research-based strategies in the classroom, particularly those strategies   
 related to increasing reading/language arts skills, academic achievement,   
           and post-school results; improving transitions; ensuring positive    
 behavioral supports; and increasing involvement/collaboration of parents in       
 their child’s education  

Between 1999 and January 2005, Training Follow-up Evaluations were conducted 
online several months following the trainings, asking whether participants had 
implemented and shared what they learned, with a response of 1 for “not at all” and 
5 for “many times.” The vast majority of participants had implemented and shared 
what they learned from the trainings, and the majority had done so repeatedly.
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System Outcome 
Objectives

Students Integrated with 
Their Peers
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k) To improve the equity of placement across ethnicity and socioeconomic 
status by disability

The proportion shows that among all African American students in California, 
15.5 percent received special education services; whereas among all Asian 
students in California only 5.1 percent received special education services. In  
2003–2004, there was a 10.5 percentage-point disparity between the ethnicities 
with the highest (African American) and lowest (Asian/Pacifi c Islander) 
proportions of students receiving special education services. This fi gure has 
remained fairly consistent over the course of the SIG. 
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l) To increase the amount of time that California’s students with disabilities 
 spend in the general education environment

There was a steady increase in the percentage of California’s special education 
students spending 80 percent or more of their time in the general education 
environment between 1998–1999 and 2000–2001 (from 50 percent to 53 percent 
to 56 percent). Since then, there has been a slight decrease (to 53–54 percent), 
where it has remained for the past three years.

The Special Education Division (SED) is convening committees to explore policies 
and programs to ameliorate ethnic disproportionality in California’s special education 
programs. The results of a recently completed study exploring the intersection 
between socioeconomic status and special education enrollments are being used to 
inform and guide ongoing work by SED in this area. The division is also encouraging 
analyses of the CASEMIS data and collaboration with colleagues to foster a greater 
understanding of the issue and solutions. In addition, the State of California 
is working in partnership with the National Center for Culturally Responsive 
Educational Systems (NCCRESt), a United States Department of Education Offi ce of 
Special Education Program-funded technical assistance organization.



24 California SIG Objectives Summary Report 1999–2004

m) To decrease the percentage of students with disabilities expelled or 
suspended

There has been a 26 percent decrease in the number of suspensions of students 
with disabilities over the past four years. 

After three years of small but steady increases, the number of expulsions of 
students with disabilities leveled off in 2003–2004.
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System Outcome 
Objectives

Tracking Progress and 
Sharing Information
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n) To increase monitoring of the positive results achieved by individuals with
 disabilities on the school preparedness, and school and post-school outcomes
 developed and articulated in statewide standards

No Child Left Behind (NCLB) has signifi cantly impacted this objective by making 
special education students one of the mandated subgroups to be tracked at the 
school, district, and statewide levels for the key NCLB indicators.

Preschool/school preparedness outcomes will eventually be measurable using 
the Desired Results Developmental Profi le being piloted by the Early Childhood 
Content and Performance Standards Project. 

Post-school outcomes are being measured through follow-up studies of WorkAbility 
participants. The WorkAbility I program provides comprehensive pre-employment 
training, employment placement, and follow-up for high school students in special 
education who are making the transition from school to work, independent living, 
and post-secondary education or training. Work is currently under way by the Key 
Performance Indicator (KPI) Stakeholder Group to identify post-school outcomes 
based upon the WorkAbility follow-up data and other sources.  

o) To increase the number of individuals and/or parents that are rating their 
satisfaction with the assistance and support provided for themselves or their 
individuals with disabilities in making transitions

The state-level Focused Monitoring and Coordinated Compliance Review processes 
have added parent focus groups and/or parent surveys as a monitoring tool. 
The focus group questions include inquiry into transition supports. Early Start 
Monitoring by the Department of Developmental Services and the CDE have also 
added questions concerning transitions to their parent survey instruments. 

There was also a question regarding transition assistance included in a survey 
conducted by the WorkAbility program. See page 27 for the results.

Questions addressing the degree to which parents were satisfi ed with transition 
assistance have been added to surveys conducted by several organizations. See 
page 28 for details.
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Source: WorkAbility Follow-Up Survey
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The WorkAbility program has integrated a transition assistance satisfaction 
question into its annual follow-up survey of program participants. 

In 2003–2004, this survey showed that 91 percent of respondents were 
satisfi ed or very satisfi ed with the assistance they had received in making the 
transition from high school to adult life. 

Over the three years this follow-up question has been asked, the percent 
of respondents reporting that they were satisfi ed or very satisfi ed has 
consistently ranged from 91–92 percent.
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Parent Satisfaction with Transition Assistance 2000–2004
Average Satisfaction Levels of Families Participating in the Phone Survey

by Most Recent Transition Category — N=940
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A few Transition Assistance Satisfaction questions have been added to a parent 
survey that is conducted annually by Parent Training and Information Centers/
Family Resource Centers and as ongoing follow-up by California’s two Diagnostic 
Centers. The main question was “How satisfi ed are/were you with the assistance 
provided to you and your child with a disability in making the most recent 
transition?” 

Between 2000 and 2004, 940 parents were surveyed. Their average level of 
satisfaction was 3.2 (on a scale of 1–5), suggesting that parents were not particularly 
satisfi ed or dissatisfi ed.  

On average, the level of satisfaction with the assistance provided for making the 
transition from middle school to high school received the lowest rating compared to 
all other transitions.  

From among the different groups of parents surveyed, those who had attended 
workshops were generally slightly more satisfi ed.
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p) To increase the timely issuance of fi ndings reports within 60 days in response 
to written complaints *

Data are obtained from the Complaints Management Division at the California 
Department of Education, Special Education Division. The number of complaints  
was expected to rise initially, given a major effort by the division to encourage and 
support calls for information and referrals, as well as its efforts to provide assistance 
in fi ling written complaints. 

Major progress was made toward this objective between 1997–1998 and 2003–2004, 
with a 69 percentage-point increase in timely responses, even with a much higher 
number of complaints. 

While the goal of 100 percent timely responses is still to be reached, for three years 
in a row, timely written responses (within 60 days) were made to over 90 percent 
of complaints.

*  While this is not an activity area funded by SIG dollars, it is an area of concern to the SIG  
   partners and was therefore designated as an outcome to be tracked and reported as part of the  
   SIG evaluation of progress toward the objectives.
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q) To develop, and make broadly accessible, an integrated database system 
linking the various databases that contain information pertaining to the 
special education system and its participants

The direction this objective is taking has changed. The modifi ed direction allows 
the system to be coordinated with the California Department of Education’s 
(CDE’s) long-term enterprise software solutions. Therefore, the Special 
Education Division’s Assessment, Evaluation, and Support (AES) Unit suggested 
that the objective be changed to read:

q revised)     To develop and make broadly accessible various databases that  
            contain information pertaining to the special education system and  
  its participants

California’s Internet-deployed information now provides district-level reports 
including special education enrollment; Key Performance Indicators (KPIs) 
expanded to include four years of data along with the district performance rating 
for each KPI; and special education student scores included in the STAR.

In an effort to support family partnerships, CalSTAT has created an online 
database that contains contact information for families, consumers, and students 
who wish to participate in a variety of activities to improve special education. 
The database allows users to conduct searches based on pre-determined search 
criteria, as well as user identifi ed keywords. The database was developed for the 
purpose of connecting schools and families.  To access this database, go to 
<http://www.calstat.org/learningCenter/databases.html>.

In addition, a Training Evaluation Database (TED) has been developed by the 
SIG evaluators and is currently being piloted by a couple SELPAs and COEs 
in tracking trainings and training participants. TED has the capability for 
generating automated training evaluation reports and summaries of trainings 
and participants by topic area. The purpose of TED is to make data more 
immediately accessible and useable by those planning and presenting trainings 
and technical assistance so as to target resources more effectively and have 
information available to support data-informed decision-making. To learn more 
about TED, visit <http://www.calstat.org/ted.html>.
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System Outcome 
Objectives

Building a Unifi ed System
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r) To improve the balance of active participation representing the diversity of 
the California population from the following:the California population from the following:

  
the California population from the following:

  • Special education (continuum from infants to post-school)
  • General education
  • Individuals with disabilities, their parents, or advocates
  • Interagency representatives
 on state, regional, and local committees involved in the planning,  
 implementation, or evaluation of general and special education system change 
 and educational reform efforts, including joint training

The overwhelming number of such committees at every level and the changing 
nature of those committees made this objective, as stated, challenging to track. 
The SIG Evaluation Task Force recommended that, in lieu of expending valuable 
resources in an attempt to track this objectives as stated, the focus be shifted to 
tracking the diversity of participants involved in SIG training, technical assistance, 
and leadership institutes.

See page 33 for a chart showing the composition of participants in SIG activities for 
2000–2004.



33California SIG Objectives Summary Report 1999–2004

California's SIG-Funded
Training, Technical Assistance, BEST, and Leadership Institutes

 2000–2004 Training Participants By Role — N=78,374* Participants

Teacher: GE
7,663 Participants/16%

Administrator: SE
1,737 Participants/4%

Administrator: GE
2,167 Participants/5%

Family/Parent

2,508 Participants/5%
Program Specialist

2,318 Participants/5%

Psychologist/Counselor
3,989 Participants/9%

Speech & Language Pathologist 

1,598 Participants/3%
Paraprofessional

1,615 Participants/3%
Other

7,515 Participants/16%

Teacher: SE
15,553 Participants/34%

*31,711 participants
did not specify

their role 

Between 2000 and 2004, approximately 78,374 participants attended trainings, 
technical assistance, and leadership institutes. The chart above shows the 
percentages for each of the roles that were represented. These percentages have 
remained consistent (within a few percentage points) over the fi ve years of grant 
activity.

Special education personnel represented the largest groups of participants, 
including SE teachers (34 percent), SE administrators (4 percent), and program 
specialists (5 percent), along with much smaller percentages of psychologists, 
speech-language pathologists, and paraprofessionals.

General education personnel had a smaller representation: general education 
teachers (16 percent) and general education administrators (5 percent). 

Parents of individuals with disabilities represented 5 percent of participants.

“Other” was checked by 16 percent of participants, the majority of whom did not 
provide further detail concerning their role.



34 California SIG Objectives Summary Report 1999–2004

P
er

ce
n

t I
n

d
ic

at
in

g 
th

at
 A

ct
iv

it
ie

s 
W

il
l/

D
id

 A
ss

is
t T

h
em

SIG/CalSTAT Activity Participants 1999–2004

97% 98% 97% 95%
88% 86%

91% 88%

0%

20%

40%

60%

80%

100%

RCC-Sponsored
Training

Technical
Assistance

BEST Leadership
Institutes

End-of-Event Evaluation (Will Assist Them)
Follow-up Evaluation (Did Assist Them)

Indicating that Trainings and Information Received Will/Did Assist 
Participants in Addressing the Needs of Individuals with Disabilities
N = 56,153 End-of-Event Responses and 7,745 Follow-Up Responses

s) To attain a high percentage of general and special education teachers, other 
professionals, and families who have participated in training, technical 
assistance, and using other resources provided by the initiative, reporting that 
these activities have assisted or will assist them in addressing the needs of 
individuals with disabilities

End of event evaluations were completed by approximately 56,153 of the 
participants in SIG/CalSTAT trainings, technical assistance consultations, and 
institute meetings. Follow-up evaluations were completed a few months later by 
approximately 7,745 of those participants.

This objective was met over the course of the SIG, with 86–98 percent of the 
participants in various SIG activities reporting that the training/information 
they received will or did assist them in addressing the needs of individuals with 
disabilities.
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t) To increase the extent to which state funding of special education is    
 placement neutral and refl ects cost-effective strategies, as described in   
 state statutes

This objective has been achieved through the passage of Assembly Bill 602, which 
was fi rst implemented in 1996–1997, shifting the funding base from per pupil 
to average daily attendance. The bill made several other changes to the system 
that allow for greater fl exibility in fi nding cost-effective approaches to providing 
educational services. The AB 602 Section 69 Work Group report will serve to 
further address this objective. Assembly Bill 97 came out as the result of the AB 602 
Incidence Adjustment workgroup and has identifi ed further adjustments needed in 
the special education funding model specifi c to the multiplier.
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