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Background

The Effective Reading Intervention Academy (ERIA) is a project developed and implemented by
California Services for Technical Assistance and Training (CalSTAT). CaSTAT isaspecia
project of the California Department of Education, Specia Education Divison andis pat of the
California Ingitute on Human Services located at Sonoma State University. It isfunded through
the Specia Education Division and the California State Improvement Grant (SIG). The SIG, a
federal grant, suppots and developspartnershipswith schools and families by providing
training, technical assistance and resources to both special eduction and general education.

Onefocusof the SIG isto communicate common messages to thefield about selected topics.
These common, or core messages, articulate critical research findingsand essential components
of effective application. All core messages have been identified by expertsin thefield and have
been approved by the California Department of Education, Special Education Division. Reading
isoneof theidentified common messages and is further defined by five focusareas. These areas
indude (1) afocuson effective reading indruction, (2) early identification and prevention, (3)
assessment that drives ingrudtion, (4) assess to core curriculum and (5) practices tha are linked
to research.

To providetraining and technical assistance in this area, CSTAT contracted with three area
consortiums to ddiver specialized intervention and educationd strategies for reading indruction
in theuppe elementary and middle school gradesusngthe ERIA modd. ERIA isbased onthe
work of Dr. Anita Archer. It incorporates seven programs, focusng on decoding skills, fluency,
comprehenson, study skills, and paragraph and essay writing. Each academy features research-
based curricula and techniques that work in supplemental programs, general and specia
eduction, summer school, after schod programs, Title I, and academic year and interim
sessions Teacheaslearn skills groundel in research-based practices, which they can useto
increase thereading skills of struggling readers. In addition teachers learn howto develop an
intengve reading intervention program for elementary and middle school students.

To suppot theimplementation of ERIA in thethree conortiums, CaSTAT provided funding for
initial trainingsfrom nationdly recognized experts and provided an outside, expert coach to
work with theindividud schools in each of these consortiums to assist in program
implementation. One outside coach worked with the West Orange County Consortium and
AntelopeValley Special EducationLocal Plan Area (SELPA). A literacy expert from the
Diagnodic Center, Central Valley served as theoutside coach for the Fresno Conortium. ERIA
was implemented in West Orange County and AntelopeValley in Januay 2005 Implementation
of ERIA in Fresno began in September 2006

In Januay 2006,theindgendent project evaluaors began work with CalSTAT to evaluae the
Effective Reading Intervention Academy (ERIA) tha had been implemented in the West Orange
County Consortium and the Fresno Congortium to describe the coaching modds that had been
developal by thetwo outside, expert coaches.



Goals of the Study

This evaluaion hastwo main gods. Thefirst god isto describethe ERIA coaching modds tha
were developed by thetwo outside coaches, induding an evaluaion of the strengthsand
chdlenges of each modd. Thesecondgod isto describean ideal ERIA modd tha would
inform effortsto scale up this project in the coming years.

Thisinitial evaluationdesign was based on the premise tha themain focusof ERIA was
coaching individud teachersin thar own classroons. This designwas quickly revised to
indudeamuch broader scopeof activities that were defined as coaching, induding follow-up
training on assessment procedures and programs, meetingswith administrators, classroom
coaching and debrief sessionswhich was more closely aligned to the coachingmodds at work in
ERIA.

Data Sour ces

Theprimary investigaor (Pl) began this evaluaion by talking with the outside coach from the
West Orange County Conrtium and the AntelopeValley SELPA aboutthe scopeof her work
in ERIA. ThePl aso read thepreviousyear@ evaluaion report, familiarized herself with the
ERIA manud, and did a short review of theliterature focused on professiond development
moddsthat indudead coaching. Shethen traveled to a middle schoolin the West Orange County
Consortium and observed two coaching sessions attended a debrief session with theteachers,
thar administrator, and the coach, and met with the school prindpd and a district representative.
Shealso spokeviatelephonewith the outside coach from Fresno abouther work with the
paticipants of ERIA project.

From this pant, several focusgroupswere organized. Participantsin the Fresno consortium were
invited to attend afocusgroup hdd at the Diagnogic Center, Central Californiain March 2006,
organized by Jane Ketchem. Two additiond focusgroupswere hdd for the paticipants of the
West Orange County Conrtiumin May 2006 organized by Michd Hsiang. ThePI
interviewed the coach from the West Orange County Consortium after facilitating these focus
groups Initial attempts to contact participants from the AntelopeValley SELPA were not
successful, and they were notinduded in this evaluaion.

Interviews of theoutside coaches, the observationsof themiddle school classrooms, and
paticipaionin thedebrief session are also utilized as backgroundinformation andto clarify
specific points.

Focus Group Organization

Thefocusgroupquestionswere organized aroundfive identified areas. Theseinduded the
history and vision of ERIA, the current status of the project, the successes and chdlenges,
coaching, and sudainability issues. Each identified areainduded oneor two specific questions
and additiond suggested probes.



We hdd five conaurrent focus groupsfor the Fresno Consortium in April 2006with atotal of 28
paticipants from nineschools. There was arangeof 4 to 7 paticipantsin each group. The
paticipantsinduded 5 genera education teachers, 9 specia education teachers, 8 administrators,
4 reading specialists and onerepresentative from the Tulare County Office of Education. Years
of expeiencein educationranged from 4 yearsto 31 years. Fifty-four percent of the participants
(n=14) hdd a Master of Arts Degree (MA).

Thefocusgroupswere facilitated by members of the California Diagnogic Center, Central
California staff and two faculty members from the Department of Educationd Leadership and
Special Education at Sonona State University. The facilitators met togeher and reviewed the
focusgroup protocol and decided ona common format for thefocusgroups Each question was
allocated a specific amountof time, and participants were asked to respondin aroundrobin
format, with theinitial respondent changing each time. Each focusgroupwas videotaped,
however dueto technical difficulties, only four of the videotapes were able to betranscribed.

In the West Orange County Conortium, two focusgroupswere hdd in May 2006 Sixteen
administrators, oneteacher and areading coach attended thefirst focusgroup Participant years
of experience rangad from 2 years to 39 years. Ninety-four percent of this group (n=17) hdd MA
degrees. Participants were agan asked to respondto thefocusgroup questionsin aroundrobin
format, with theinitial respondent changing each time. Thefocusgroupresponss were audio-
taped. Theorigind focusgroup protocol was shortened to accommodae the nunber of
paticipants. Themodified focusquestionsfor this groupinduded the current statusof ERIA in
thar schools, the strengthsand chdlenges of the ERIA modd and questionsabout sudainability
of themodd in future years.

Thesecond group of West Orange County participants was comprised of 12 teachers. Eleven
teachers were general education teachers, and oneteacher was a special education teacher. Y ears
of experience rangad fromtwo years to thirty-oneyears. Fifty-eight percent of theteachers
(n=7) hdd MA degrees. Mog of theteacherstaught at middle school (67%), however there were
also three uppe elementary school teachers (grades 4-5) and onehigh school teacher who were
members of the secondfocusgroup. Focusgroupquestionsfor this groupfocused on
implementation of ERIA in ther classroons and question aboutcoaching. Onereading coach
attended both of thefocusgroupsin West OrangeCounty.

Survey Development

Theindeendent investigators aso developad an online survey tha was sent outviaemail to the
project participants. Questionsclustered aroundfive main themes. (1) thevaueand utility of the
components of ERIA, (2) theassessment process, (2) implementationissues, (4) coaching and
(5) suppot. Therewere three versionsof thesurvey, onethat was distributed to the
adminigtrators, oneto theteachers and oneto thereading coaches. There were approximately 50
guestionsthat participants answvered usng a Likert scale with arangeof responss from oneto
four. There were also oppatunities to provideopen-ended respongs.  Twenty-oneERIA
participants respondel to the survey, induding 6 administrators, 13 teachers, and 2 reading
coaches, arespong rate of 11% Thethree respondent groupswere collapsed to provideamore
robug number of responges to congder in thisandysis.



Data Analysis

Thefocusgrouplaudio and videotapes were transcribed and anayzed for thematic content. As
thedaawas andyzed, a genera explanaion of the ERIA modd emerged. Initial codes were
assignd to thedaa, and by continuing to examinetheresponss to thefocusgroup questions
researchers were able to make connectionsbetween and amongthe categories to form amore
complete picture of the ERIA project.

Thesurvey responges were also anadyzed and frequency scores and meanswere calculated to
provide more detail to theinitial evaluaion questions Althoughmean scores were used as a
level of andysis, these were only to suggest trends There was notenoughstatistical power to
determinewhether the mean scores hdd any significant difference from each other.

Thisreport will describetheresult of theandysis of thefocusgroup and theresults of the
survey. Themain body of thereport comes fromtheanadysis of thefocusgroup paticipants.
Quotes from thefocus group participants are used throughoutthereport, initalics. These quotes
are foundat the beginning of many sectionsin yellow boxes, in thetext, and in parentheses. The
survey informationisidentified each timeit isused in thereport, to avoid confuson aboutthe
data sources.

ERIA Coacdhing Models

ERIA Coaching Modéds TheERIA cpaching moddst'ha't developd inthe
two conrtiums were very similar. The
»> Academy participantsin the West Orange County focus
»> Implementing the Modéd groupsand the participants in the Fresno focus
¥ Assessment groupsreported similar ERIA activities at their
¥ Data-based Decision Making schools that were developed and implemented
> Outside Coaching with the suppott of CalSTAT. Theseinduded
»> Onste Coeching attending the two-day academy (workshop)

given by Kevin Feldman and implementation of
the ERIA modd. Implementationinduded assessment of students; data based decision-making
comprised of groupng students and implementing intervention curriculum and strategies; and
outside expet coaching tha induded working with teachers in ther classroonms and ongoing
trainingsand meetingsat the school sites. Some schools also had an onste coach who was
ingrumental in thedevelopment of ERIA modd that developed at ther schools.

Figure 1 provides a visud representation of the survey respondentsQparticipation in thevarious
components of the ERIA modd. All of the survey respondes attended the academy, and many
attended trainingsand debrief planning sessionswith the outside coach. Only 3 of the 12 survey
respondent teachers had individud coachingin ther classroons with the outside coach, and only
one of theteachers had worked with an onste coach at ther school to implement ERIA. The
respondents valued all components of the ERIA modd, however, the academy and ongang
trainingsshow the highest mean score (Table 1). Thedebrief sessionswith the outside coach



were aso highly valued. The survey respondents reported tha each of these components
prepared them to implement the ERIA modd in their schools (Table 2).

Figure 1: Thefrequency with which survey respondents participated in ERIA activities (n=20).
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Table 1: Mean scoresfor theperceived value of each component by survey respondents.

n Min Max Maean
Academy 20 2 3 29
Trainings 14 2 3 29
Classroom Coaching by 8 1 3 25
Outside Coach
Debrief Sessonswith 10 2 3 28
Outside Coach
Classroom Coaching 6 2 3 2.3
with Ongte Coach
Debrief/Planning 4 2 3 2.8
Sessionswith outside coach

(administrators only)




Table 2: Mean scores for theextent this component prepared the school or the respondent to
implement the ERIA modd.

n Min  Max Mean
Academy 20 2 4 35
Trainings 14 2 4 3.3
Classroom Coaching by 6 2 4 3.3
Outside Coach
Debrief Sessionswith 10 2 4 3.2
Outside Coach
Classroom Coaching with 2 4 4 4
Ongte Coach
Debrief/Planning 2 3 4 35
Sessionswith outside coach
(administrators only)

Academy

“So it was really a struggle for us and then [outside coach] told us about the reading
academy so we started.”

Thesuppot structure tha CalSTAT organized to implement ERIA began with thetwo-day
ERIA GacademyOgiven by Kevin Feldman in West Orange County in Januay 2005and Fresno
in November 2005 During the two-day academy, Dr. Feldman explained the overal picture of
reading intervention and therole of assessment. He also provided specific training on how to
implement the ERIA assessments, curriculaandinstructiond strategies to achieve the
overarching god of suppoting struggling readers.

Thoughmod participants reported onthe postive impact of the speaker, some participants
reported alack of clarity aboutthe project and the expectation for ther involvement in ERIA.
Some mentional tha they first became involved in ERIA because they went to hear Kevin
spesk. Oneindividud explained, OVhen we first got invited to hear Kevin Feldman, we didn®
knowwhat we were getting ourselves into, andall of the sudden it became ERIA.OAnothe focus
groupmember in West Orange County pulled me aside after the focusgroup and told me tha we
should make sure tha we explained to future participants what they were gettinginto. Shehad
also goneto hear Kevin Feldman spesk (Candwho wouldn®take advantageof an opportunity to
hear Kevin speak?Q) and foundoutat his presentation that shewas a participantin the ERIA
program.

Theacademy aso became thefounddion for awondeful collaborative community on many
different levels. Ten school sites from each area attended the academy, each school with ateam
of ten teachers and thar administrator. The administratorsin the West OrangeCounty



Consortium commented on the uniqueoppotunity to work at aregiond level, across districts.
Many participants discussed the collaborative work within districts, schools and grade level
teams. Theacademy hdped build acommon focus and a common languayefor teachers and
administrators to begin working togeher that was identified as a major strength of the program,
andis discussed in more depth later in this report.

Implementing ERIA

> Assessment Another critical component of the ERIA identified
> Data-based decision making multiple times were the actud interventiontools
¥ Grouping tha comprise ERIA. Assessment and daia-based

. decision making tha induded grouping students,

¥ Implementing ERIA , implementing the ERIA programs and strategies,
programs and strategies were al at variousstages of development within

theschools. In some schools, only targeted grades

or targeted groupsof students were consdered for the ERIA intervention, while at other schools
theentire student bodywas assessed and grouped according to reading ability. Theschoolsin
West Orange County Conrtium were further along in ther implementation, dueto thefact tha
this was the secondyear they had been working with ERIA. Mog of these schools had ther
assessment procedures fundioning, and had been grouping students for intervention in avariety
of ways, and were implementing oneor more of the ERIA curriculum and/or ingructiond
strategies. Many of the schools in Fresno had also moved to this stage, having been to the
academy six monthsprior, but some of the schools were till exploring thedifferent curricula,
and learning to manage the data and how to groupthe students.

Assessment

OWe hawe been doing a lot of assessment and on our professional development days we
have been doing a lot of our data and getting a handle on our needsandfocusonwhat
we are going to doandwhatthereality is.O

The participants undestood the importance of an initial assessment to screen students to
determinether reading abilities as an essential tool to make intervention decisions In the Fresno
Consortium, the outside coach had also trained many schools to use the Dynamic Indicators of
Early Literacy Skills (DIBELS) assessment prior to ERIA project, so the assessment process was
aready in place with these schools. In the West Orange Consortium, many schools were also
involved in an assessment process, althoughnot always thos identified in the ERIA modd.
Some of these schools continued to use thar current assessments if thetool provided the needed
datato make intervention decisions For mog of the participants in the schools described above
schools, theinitial, or screening assessment in ERIA was a familiar process.  According to the
survey respondents and thefocusgroup paticipants, DIBELS, the San Diego Quick and
REWARDS were the mog commonly used assessments (Figure 2).



Figure 2: Which assessments were used to gather student data (n=21)?
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For other schools, not currently usng a screening assessment, there were many chdlenges
involved in thisinitial assessment process. Thefirst set of chdlengesidentified was clugered
aroundlogistics. Who collected data? How was the data collected? Who compiled thedaato be
andyzed? In schoolsthat had areading specialist or reading coach that was Gn boadOwith
ERIA, thisindividud was often respongble for assessing thetarget students. In some schools
ERIA was housd in specia education, and these teachers took the main responsbility to assess
students and collect data. In many other schools, the teachers assessed the students, asis
suggested from the survey datain Table 3.

Table 3: Mean scores for theextent that individuds were involved in the ERIA assessments.

n Min  Max Mean
Prinapd 21 1 4 24
Outside Coach 19 1 4 2.1
Onste Coach 6 1 4 25
Peer and Other Teachers 10 1 4 35
Self (teachers only) 2 1 4 3.7




Once the assessments were given, some schools had a central location where adesignaed

individud colleted thedaain an electronic format, but notall the schools had participants who

had the skills, thetime, and/or theforesight to make this an integral part of the data collection.
Theoutside coach from West Orange Consortium described oneschool where the participants

had these technological skills:

(teacher] andher prindpal are doing this work very quickly. Sheis able to send me the
data with atouch of a fingeprint. Others may notbeat thatlevel yet. Sowhen | say, send
me thedata, it isa big dealE .. So,| lookat this whole big picture and| think, [teacher] is
gold, we hawe to make sure that [teacher] is moving within her district andacross school
districts. We find who hasthe skills, who knows whatis happaing andwe share this
information. In other schools, it [data] remained in its original state, on the protocols or
handwitten data sheets copied fromthe assessment manualO

Thenext set of chdlengesidentified was processing theresults of thedaa. Thisinduded
becoming familiar enoughwith the assessment to undestand theinformation provided. One
school reported the shodk of seeing theactud screening results for thefirst time because they

hadn®realized how many students were reading below gradelevel, and althoughnot all schools

shared this experience, many participants agreed that this was an eye-opening experience.

According to the survey respondents, teachers were theindividuds mog invdved in theandysis

of student daa, followed by onste coaches and prindpds (Table 4). Mog respondents valued
theinputof teachers and onste coaches over tha of outside coaches and prindpds, however

there was little differentiation in the mean scores (Table 5).

Table 4: Mean scores for theextent tha individuals were involved in theandysis of student

daa.
n Min  Max Mean
Prindpd 18 1 3 2
Outside Coach 18 1 3 18
Onste Coach 18 1 3 24
Peer and Other Teachers 21 2 3 24
Self (teachers only) 13 2 3 2.8
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Table 5: Mean scores for the extent tha individuds valued theinputof othe'sin theandysis of
student daa.

n Min  Max Mean
Prinapd 12 1 3 2.3
Outside Coach 16 1 3 2.3
Onste Coech 12 1 3 2.6
Peer and Other Teachers 19 2 3 2.7
Self (teachers only) 13 2 3 2.8

Thefind set of chdlengesin theinitial assessment process clugered aroundhow to make
placement decisionsbased on the assessments, how to group students and what curriculum and
ingructiond strategiesto use. These chdlenges will bediscussed in thefollowing sectionsthat
focuson curriculum and ingructiond strategies.

Many schools were in the process of collecting theyear-end daa during thetime of thefocus
groups Thechdlengesat this pant induded scheduling thetime to assess students aroundother
mandaed assessments, convinang teachers to allow time for students to take assessments, and
andyzing the daabased on sub-groupsand type of interventionimplemented to determinethe
success of theintervention.

Mog of the participants described the assessment process in general, withoutdifferentiating
between screening, placement, progress monitoring or evaluaion. Only afew focusgroup
participants described progress monitoring of ther intervention students during theintervention,
althoughthisisan integral part of mog reading intervention programs and many of the curricula
being used induded embedded assessments. When progress monitoring was mentioned, it was
more of an evaluation tool and there wasn®any discussion of how these assessments were being
used to make indructiond decisonsduringintervention, except for oneschool tha had
previoudy used the Success for All Reading Program, and reassessed and regrouped students at
regular intervals during theschool year. For many of the schools, assessment seemed to be
collected systematically only as requested by CaSTAT. Thisfindingmay only bean artifact of
thefocusgroup questions butis also an areato probein future trainingsand evaluaions

Mog paticipants of thefocusgroupshad postive impressionsof the assessment process. As
well, 57% of the survey respondents reported tha the assessments were easy to administer
(n=12), while forty-three percent said tha they were modeately chdlenging to administer (n=9).
Forty two percent of the survey respondents (n=11) reported tha the assessments were easy to
interpret, while an additiond fifty-two percent reported that they were modeately chdlenging to
interpret (Figure 4).
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Figure 4: Ease of administering and interpreting assessments (n=21).

14

12

10

To what extent did you find the reading
assessments easy to administer in your
school?

B To what extent did you find the reading
assessments easy to interpret?

Difficult Challenging Moderate Easy

Thefocusgrouppaticipants reparted tha they appreciated the focused assessments to evaluae
student progress from the beginning to theend of theyear. They felt tha the assessments
allowed them to (honein whatthe needswere of each student.O They learned Qvhatit told me
andwhat goodit does.OThe assessment process al so assisted the schools to group students and
choos intervention programs.

Data-based Indructiond Decisons

The assessment process led to making daia-based indructiond decisions Theflexibility of the
ERIA modd allowed each school to design a specific modd tha met theuniqueneedsof the
students and the school structure. Thisis an important design attribute because the participant
schools were very diverse in term of student needs school graderange and capecity for change
Schools also had different structures for making these indructiond decisions Indructiond
decisionsclugered aroundhow to group students for intervention and curricula and strategies
tha were implemented.

Decison-Making

Q like themodd, it gives every site the freedomto individualize the programO

In some schools the decisonson how to implement ERIA began with discussionsbetween the
administrator and the outside coach as the administrators began to think abouthow to implement
the ERIA modd into thar specific school context. Other schools used |eadership teams
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comprised of reading specialists, lead teachers and administrators as decision makers. Grade
level teams and literacy teams were responsble for indructiond decisionsin other schools. One
gradelevel team left the academy with a lueprintOoutining howto begin the ERIA program
in ther classrooms. In another subet of schools, individud teachers made decisionsin their own
classroons.

Some schools had more difficulty with the decision-making aspect of implementing ERIA. One
newly assigned prindpd spokeaboutthe chadlenges of anew postionat anew school, and how
difficult it was to focusand suppot ERIA at such an early stage of his administration. Other
schools had similar chdlenges. One school had changed districts, and other schools were
designaed by the state as GProgram I mprovementOschools, based on state test results and had
state mandaed interventionsaready in place. Other schools had jus implemented new
ingructiond programs and were adjuging and becoming familiar with the new curriculum.
Capacity for changeand for implementation of the ERIA modd is an important congderation.
However, it isimportant to also note that the schools tha had not been able to implement ERIA
fully had aplan in place of what the next stepswould be, and each school was still very
interested in continuing towardsfull implementation and working with the ERIA project.

Grouping Sudents for Intervention

“So we really bit the bullet and did the DIBELS testing and we leveled the kids
completely. We have five groups.”

Themos common modds for grouping students for interventionindudes (1) providing
intervention to the entire class for ashort time (e.g., Six Minute Solution for thefirst ten minutes
of class), (2) pulling kidsfrom classin atypical resource type modd and (3) platooning (as one
digtrict callsit in the Fresno conortium) where students are grouped for ingruction across
classroomand/or grade level and moveto different classrooms for a set interventiontime. At the
middle and high school levels (and oneelementary school), students were scheduled to attend an
entire class period to work onintervention strategies (called a reading class). One middle school
had every teacher in the school focusonreading intervention in ther respective advisement
class, from physca eductionto pre-algebra Anather middle schoolinduded reading
intervention onthe elective wheel, so tha each student had the oppatunity to participatein a
reading intervention class, butthat they also had the oppotunity to participate in the other
elective subjects typically offered at the middle school level. Other schools had after school
programs and summer programs tha utilized the ERIA modd.

Onemodd tha was not discussed was grouping students within the teacher® own classroons for
small groupintervention. This may be an artifact of thefocusgroup questions(it may nat indude
thechdlengetha other modds do, and thusnotan issue) or an artifact of theuppe elementary
gradelevelsin ERIA, where small groupwork may not beas commonasin primary classroons.
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Curricula andIndructional Strategies

“I trained all of the 4-6 grade teachers. I went in and taught them the Six Minute
Solution, coached them on how to do it for a week in each classroom and they are all
successfully implementing that.”

REWARDS was the curriculum mog often reported beng currently used by thefocusgroup
paticipants, closely followed by the Six Minute Solution and Reading Naturally. Thefocus
group paticipants also reported usng Phorics for Reading and Skills for Success, butto a much
lesser extend than first two curricula. Survey respondents reported usng theentire ERIA
curriculum, with REWARDS aso beng reported by survey participants as the mods frequently
used curriculum (Figure 3).

One school in the West Orange County Conortium focused on active paticipdion strategies as
amajor ERIA focusfor theteachers, and reported excellent results from the concentrated
coachingin thisarea. Thesurvey respondents also reported that this was themog frequently
used component of ERIA (Figure 3). Mog schools were pleased with the results of usng these
curricula and strategies, however, both outside coaches did spent time retraining and/or
suppoting teachersin learning how to implement and sugain these programs.

Figure 3: Strategies and curriculum used by ERIA participants (n=19).
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What became clear throughthefocusgroupinterviews was how these programs aligned with the
teachersOpreviousknowledge bdiefs, and practice. Many teachers and administrators had
previoudy worked with Kevin Feldman and Anita Archer and were familiar with thar
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philosophyand curriculumidess, in particular ideas aboutdirect ingruction and intervention.
Other teachers, paticularly those with a special education backgroundwere aready usng
REWARDS and Read Naturally.

Some schools reported that the curricula also Gilled a ggpQin therr literacy programs.
Administrators described the needs of a GtrategicOgroup of readers, notthose at the lowest level
of reading ability, but students who were till notreading at gradelevel. REWARDS and the Six
Minute Solution, and in some cases Phonics for Reading, seemed to fit easily into many of the
intervention structures developed by the schools and focusingruction to specific areas of need
for groupsof students. Theresults of theingrudtion, as assessed throughthe embedded
assessments, showed progress in thetargeted skill areas, which madethe students, teachers and
administrators feel very successful.

Outside Coadhing

QOneof thethingsthat hasmadethis different from other trainingsor inservices that

we hawe attendal isthefollowup. It hasbeen very conaete, very teacher friendly,
and something we can take badk andget everyoneexcited aboutO

ERIA suppoted each conortiumwith an outside
coach. Coaching activities, as reported by the
recipients, induded conaultation and mentoring;
observationsandin class teacher coaching and
debrief sessions and on-goingtrainingin
assessment and program implementation.

Outside Coaching
» Conalltation and mentoring
» Observationsandin class coaching
» Debrief Sessions
» Ongoing Trainings

Conaulting usudly induded discussion with the administration or the site point person
(sometimes the ondte coach) to identify priorities and needstha focused the coaching activities.
In therole of conaultant, outside coaches kept up an ongong dialogue provided on going
suppot, mentored schools and individud teachers by Qpointing in theright directionOand
meeting with leadership teams and staff as appropriate. They assisted with solving scheduling
and organizationd chdlenges, induding how to Ckeep the data in order.OThe coaches also
observed and coached in the classroom, often modeling how to give assessments or use
curriculum and strategies and would meet the teachers afterward the coaching session for a
debrief session. Thefocusgroup participants reported tha thetwo-day academy, while
wondeful and inspiring, was aso so filled with information tha by thetime it came to
implement the different aspects of ERIA, they felt the need for another training session, so the
coaches also gave workshopsand/or additiond training as needed to retrain teachersin specific
ERIA components.
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Figure 4: How many times did you meet with theoutside coach (n=20).
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Thesurvey respondents also reported a rangeof experiences and amountof contact with the
outside coach (see Figure 4) and mog respondents expressed a high degree of suppot and level
of satisfaction with thelevel of suppot provided by the outside coach (Figure 5). This however,
was nottruefor some. Two teachers and oneonste coach reported no suppot fromthe outside
coach. Two teachers, oneonste coach and an administer were not satisfied with thelevel of
suppot received from the outside coach. Mog respondents, however, felt tha the coach was
hdpful inimplementation of the ERIA modd, interpretation of the assessment reports and
training participants to use the curricula and strategies (Figure 6).

Figure 5: Level of suppot and satisfaction with the level of suppot from theoutside coach
(n=19).
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Figure 6: Helpfulness of reading coach in specific activities (n=17).
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Implementation of Interpretation of Forming Reading Curriculum and
Model Assessments Groups Strategies

Coaching in the classroomis oneareawhere the two coaches had very different coaching styles.
The coach fromthe West OrangeCounty Conrtium had a uniqueco-teaching coaching style.
Shewould work with theteacher, discussing at the beginning of class different strategies to
implement when possible, and stopping the teacher during thelesson to suggest and modd
different active participation strategies. Shewould meet with theteachers she had coached after
classto discuss (debrief) the coaching session. In the session tha the princpal investigaor
observed the administrator also attended this debrief session as well as other teachers who had
also observed the session. Thecoach fromthe Fresno Conortium reported that shehad an
observation/coaching format. The coach would come into class, oberve theteacher, and meet
with theteacher after theobservation for a debrief session.

Teacheasfrom bath conortiums reported being very nervousbefore the coaching sessions but
ultimately, mog foundthese sessions in the classroomto bevery hdpful.

During the West Orange County Conortium focusgroup,| had the oppatunity to discuss the
coaching experience in depth with agroupof teachers. While mog of theteachers reported tha
they really benefited from the coaching session, there were reports tha some teachers foundthe
co-teaching/coaching modd and interruption of their teaching disconcerting, and did notfind it
hdpful. Inonecase, theteachers had not been notified of wha the coaching would entail, and
were not prepared for the coaching experience and in another case, theteacher foundit difficult
to keep focused on thelesson objectives with the continud inputof the coach. However, the
majority of teachers foundboth coaching modds very hdpful, and there were many postive
comments from all thefocusgroup paticipants.
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J Outside coach] asan external coadh hasbeen wondeful. Shé3 been thatfor me as
far asreadingisconcerned. We hawe anongongdialog going over email andthe
phone When | hawe a question | knowshe can get some answver's for us. Shé3 hd ped
uswith howwe get a schedule set up, howwe get organizational questionsanswered
so indruction can take place. She&3 been able to help usdo thatwith a school down
in the LA area thatwe could visit so we could see howthey tookcare of it. Thai® the
worth of coaching and 1@ love to seeiit at all of our sites.O

QA amreally happywith the program and | want to expandit, and[outside
coach]came to observe our school and myself in particular and watched me teach a
few lessonsand she gave me such conaete, congdructive criticism on howto get more
active participation frommy students, and| foundthat so valuable, it wasreally what
| washungty for, somebodycomingin | wasopen to have someonecome in andreally
critiquemy teaching, whatl amdoing, howcan| pace it better, howcan| get my kids
more involved, notjud say, oh, you are doing a great job. That is exactly what she
gawe me and| would welcome that time and| fourd that very condructive.”

Theoutside coaching component was oneaspect of ERIA that all participants agreed should not
beeliminaed as plansto scale up the ERIA project are made The conensusfromthe
paticipantsistha the outside coaches provide accountbility (if [outside coad] is coming, |
better beready), expertise (someonefromthe outside had more validity), and aless biased
viewpoint (it iseaser to hear it fromtheoutside). Theoutsideview and perspective assisted the
specific schools in examining different optionsand possibilities as they planned and problem
solved to get ERIA up and running.

Onsite Coadhing

“I'm the unofficial coach because we don’t have a reading coach. I take on that role,
I have great administrative support. I do staff development every other week. I have a
lot of collaboration and try to give them a lot of practical advice, do a lot of modeling
for them. I give them ideas for lessons, which they really like. Try to be as good a
cheerleader as I can. If they want me to come into the classrooms, I go in.”

While ongte coaching was part of the origind modd of ERIA, this was oneaspect that did not
seem as congstently developed as the other ERIA components. Some schools had literacy
coaches while other schools did not Some literacy coaches were an integral part of ERIA, while
other literacy coaches were not One school had identified an individud who had anticipaed
beingtrained as a coach, but at the end of the secondyear had notbeen trained. At oneschool,
ERIA was situated in the special education department and these teachers were training other
teachersto use the ERIA modd. Some schools had identified an ERIA point person, butthis
person did not have any release time to work with the ERIA paticipants. One administrator had
been identified asthe ERIA point person.
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Wha seemed to bethe mod produdive outcome was tha there was a school literacy coach
aready identified who worked with the administration to implement ERIA on campus This
individud worked closely with the outside coach and suppoted individud teachers by assisting
with the assessment, procuring materials, trainingindividud ERIA curricula as needed, and
observing and coaching individud teachersin the classroom, sometimes alongsidethe outside
coach. Ongte coaches would also lead team and grade level meetingsand hdp andyze the daa.
In themog postive reportsthisindividud worked closely with suppotted theteachersto
implement ERIA and became a link between teachers and the outside coach and administration.

Strengths of the ERIA Model

A havwe received requests fromother districts that they would like to participatein
ERIA. They hawe heard thatthesuppot, the coachingisthere.O

Strengthsof the ERIA modsd There were many identified strengthsof the ERIA
> Academy modd. Attending theacademy, the outside
» Outside Coach coeching and theflexibility of themodd were
> Flexibility reported mog often as being the strongest aspects
» Collaboration of theprogram. Althoughnotidentified asa
> Alignment strength by the paticipants, collaboration emerged
» Impact on Students as apowerful theme throughoutthe focusgroups
» Changing Practice Alignment with previousbdiefs and practices,
> Increased Knowledgeand Skills student outcomes and changing practices at the

school sites were also frequently mentioned as

strengths of the program. Participants also reported the value of learning more and becoming
empowered as teachers and researchers as a postive outcome and strength of the program. Some
of these themes have been previousdiscussed in thisreport, and are summarized agan in this
section.

Academy

“Having the entire group going and being trained together. It is always one or two
people that go and the power behind the training is what guides the program and if
only one or two people bring that back, it isn’t the same feeling.”

Thefocusgrouppaticipants consstently reported that attending the academy (sometimes
referred to as listening to Kevin Feldman spesk) with alargegroupof schoolfaculty and
administration was a key strength of the ERIA modd. Many explained how ingired they were
by KevinG presentation and explanation of ERIA. When asked aboutwha was most important
to consder when scaling up the ERIA modd, oneparticipant respondel, Q just wanted to addto
theimportanae of the speaker, butit needsto be someoneasknowedgeable anddynanic as
Kevin Feldman.O Attendingtheinitial academy together ingpired many paticipants and
provided an oppotunity for core groupof faculty to have a shared vision and common focus
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Outside Coach

“It was a lot of money but it was probably one of the best things. If I hadn’t had
[outside coach] coming to see us, I am not sure that I would ‘ve have been able to keep
it going.”

Having the outside coach suppot theindividud schools to implement the program provided
accountbility and expertise. Administrators, literacy coaches, other point personné and the
individud teachers all reported that the coaching/suppott is what made this program successful
and uniquefrom other professiond development activities tha had previoudy experienced.

Flexibility

“And we also have the freedom to come together according to grade level and decide
what we are going to do according to grade level.”

Another essential aspect of the ERIA modds developed was the flexibility of the modd.
Schools could incorporate the entire modd, or schools could decideto implement only the
elements of themodd tha were mog salient to the needs of the students, the structure of the
school and programs already in place, or possible dueto the capacity of the school to implement
theprogram. The coaches were very suppotive and followed the schools lead in determining
wha ERIA would look like at ther site, and offered guidance and alternaive optionsto congder
as schools implemented ERIA.

Collaboration

At istrandormational by having ten teachers and myself Bthatis a third of my staff,
hadthe oppottunity- it provided a structure for collaboration, fromdistrict on
down.O

QAnd to both our special educati onandgeneral educationteambit isreally thefirst
step that we hawe taken togeher.O

Another clearly identified strength of the program was the collaborative outcomes. Participants
spokeof the oppotunity to collaborate regiondly, across districts, and within schools and grade
levels. In some schoolsthe ERIA project expanded the collaboration between general education
and special education. Themod valued components of the ERIA collaboration were ashared
vison and a common pespective and language Thedirect impact of theshared vison at the
school level was the ability for the members of school communities to narow ther focusand
develop aplan togeher to work toward their vision. This collaboration was suppoted by school
and grade level meetings sometimes facilitated by the outside coach and sometimes facilitated
by school faculty. Trainingsand coaching activities also suppoted the collaborative culture tha
developad in many schools. Theimpact at thedistrict and regiond level induded lessisolation
of theadministrators at individud schools, and a new undestanding of thevalue of reaching out
and working together on acommon project. Whether regiondly, at thedistrict, school or grade
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level, the opportunity for a Goroader, richer convarsationOQwas often noted and valued as an
outcome of ERIA.

Alignment

A don®think that we can give credit [for our success] only to theproject, which isthe
direction we are already going in andfits perfectly with thatO

Another strength of the ERIA modd was how closaly it aigned with theintervention activities
aready in place in mog of the participaing schook. Teachers and administrators alike reported
tha ERIA had asimilar focusas the adopted district and school vision and gods. Many
paticipants related ERIA to assessment and ingructiond practices already in placein ther
school. Other members of thefocusgroupsdiscussed how well ERIA had met the needs of some
of thar mog chdlenging students induding English learners, groupsof students reading at
bdow and far bdow ther gradelevel, and/or ther specia education students. Some members
spokeaboutother programs and projects that they were involved in, induding Best Practices,
Springboad, Beginning Suppat and Teacher Assessment (BTSA) and Respong to Intervention
modds (RTI) tha shared similar practices and/or beliefs aboutsuppoting students,
implementing new programs and changing practice in schools. There were referencesto
previousworkshopshby Kevin Feldman, Anita Archer, Kate Kinsella and Frank Smith tha had
provided prior knowedgeand experience with similar indructiond programs. ERIA was
appreciated and valued as the next step by many participants.

Impact on Students

QOur fifth gradeteacher haspolled her class andasked them what they thoughtabout
theprogramandthekidshadreally goodfeedbadk. They felt likeit gave thema
really goodstart to tackle the bigge words, spdling, thatthey had more toolsto spdl
correctly.O

Other strengthsinduded theimpact on student reading skills, motivation, engagement and
involvement. Teachers reported that they see Gignificant growth in readingOand that ther
students read Onore and better.O They are more successful in other content classes as well, and
have more confidence in reading and sounding out new vocabulary words Theimpact on student
motivation and engagement was also favorably reported by many of the focusgroup participants.
In some ingances students monitored their own progress in theintervention programs, which
many teachers felt was very empowering. The use of active paticipdion strategies and the
practice of reading aloud throughcongstent use of the Six Minute Solution curriculum changed
the dynamics of some classroom cultures. Oneteacher reported tha before implementing the Six
Minute Soltion, her students never volunteered to read, but now, they were all eagerly raising
thar hands hoping tha they would bethe next one picked for thistask. Teachers aso reported
how the use of active participation strategies throughoutthe curriculum had dramatically
changed thar practice, and allowed them to assess student undestanding continudly throughthe
lesson. They reported tha students seemed more motivated and engaged while actively
paticipaing and how quickly time flew by.
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Changing Practice

“It was huge, huge. Lots of changes at our school.”

“I could see the transformation and that thirty minutes she [outside coach] was in the
class, from how something was being done to lets try to do it this way, now you try,
and I watched instructional techniques change before my very eyes.”

“One of the things for us is the heightened awareness of the upper grade teachers.
Their whole attitude towards reading has changed a lot.”

Another area of strength identified by the focus group participants was how practice had changed
a ther stesand in thar classroons. Changes reported induded general education teachers
undestanding and valuing theintervention process and suppoting the assessment and
ingructiond changes needed to implement intervention at thar sites. This began with a careful
look at the assessment data tha clearly articulated the studentsGability levels. Theavailability of
intervention programs and the structure and suppot to implement the programs contributed to
this changein practice. Changeswere aso evidentin thereports about staff meetings a unified
focusand common languaye, and the collaborative aspects of working in new and suppotive
intervention modds. Insdetheclassrooms thereported changes focused the assessment process
and the new indructiond strategies theteachers had learned.

Knowledgeand Skills

“I think that I have the tools and strategies to continue to use what I have learned and
I am looking forward to learning more about it and putting new things into it.”

Teaches also reported that they valued theknowledgeand skill that they have gained by thear
paticipaionin theproject. Often thisfocused on specific strategies, interventionsor assessment
practices, butthere was also arealization of howthe participaionin ERIA has opened new
avenues for exploration. One participant reported, Qe are asking new questionsO Another
explained how her credential program had been subject specific, but ERIA had made her
undestand how she could infuse reading strategies not only to undestand content, butto suppot
the development of reading skills of struggling readers. Other participants reported how
empowered theteachers felt by new knowledgeand skills and the resulting buy-in fromthe
teachersto suppot ERIA in thar schools. Oneteacher boasted tha shenow nolonge jud gives
her struggling readers easy booksto read, but provides them with strategies and teaches them
skillsto improvethdr reading.
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Challenges of the ERIA Model

Chdlenges Theparticipants aso identified the chdlenges they
encouniered as they implemented the ERIA modd at
» Scheduling Issues their school site. Theseinduded scheduling,
» Teache Buy-In teacher buy-in, capacity and time condraints, and the
> Need for Additiond Training need for more training and strongleadership. Some
» Capacity and Time Condraints of these themes have been discussed previoudy in
> Need for Strong L eadership thereport and are summarized agan in this section.

Scheduling

“What I would like to see is some good scheduling suggestions, how you schedule this,
how you group them....we know we can do all the testing and know were we are with
the groups, but how do you schedule them with all the things we are being asked to do
and keep them within small groups because that is how they got lost in the first place,
when you put them in 30 plus classrooms, it is easy to hide under a desk and get lost.”

Scheduling was an ongoing chdlengefor many schools. There were two main themesin the
discussions aboutscheduling. Thefirst theme induded thelogistics of scheduling. Logistical
struggles induded with grouping issues, staffing issues, and meeting the needs of students who
were notin intervention. Some schools infused strategies and intervention curriculum into
content classes by taking a short amountof time during the period to complete intervention
activities, incorporating active participdioninto every learning activity, and providing
oppotunities to practice decoding skills and fluency in thedaly vocabulary and reading
activities. Some schools infused intervention through el ective Gvhesl sOat middle school, after
school programs and summer school. For many schools, however, students were grouped based
on assessment data and a schedule was developed to provideintervention to theidentified
groups This proved to be a chdlenging process.

Thesecondtheme tha emerged in this area was the difficulty in maintaining access to core
curriculum while students were engaged in intervention activities. Some schools did not make a
distinction between intervention and the core curriculum so this did nat emergeas an issue The
schools that struggled the mosgt with this issue were schools that were identified as GProgram
ImprovementOschools and had clear guiddines to follow in terms of utilizing state adopied core
curriculum for thereading period.
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Teacher Buy-In

“We had my upper grade team, and although they attended the workshop in
September we didn’t have complete buy in, they don’t see how they can work it into
their day.”

Teacher-buy in was aso reported as a chdlenge Two main themes emerged fromthe
participantsCrespongsin regardsto this chalenge First, teachers are conaerned with workload.
They fed overwhdmed by the current demandsof thear job, and do not undestand how they are
suppo=d to fit assessment and intervention into their already fully scheduled days. Second, in
many schools a core group of teachers were ERIA paticipants, and whilein mog cases these
core teams had embraced the modd, this was not always been the case for therest of the faculty.
In some cases this is because the modd had notyet been adequaely shared with other faculty.
In other cases the administrators and other teacher leaders had not promoted the modd. In still
other situaions theteachers were resistant to themodd based on theoretical and philosophical
bdiefs abouttheteaching of reading and/or concernswith workload. In oneschool, the grade
level team tha attended the academy didn®completely buy in and continued to resist
implementing the modd.

Need for Additional Training

“I keep telling them to just wait, this is going to be really helpful, but it is difficult for
them, they don’t see how it will help them. So that is one of our goals, to help educate
them and give them tools that they can use in their classroom.”

“It is the same thing as for any other program. You have this core group of people
that have been trained, but you need continual training so it is an ongoing
commitment. And you have to fund it.”

Theneed for additiond training was also identified as a chdlenge Many participants wanted to
learn more aboutassessment. Issuesindudel clarifying the purpo<e of the ERIA assessments
(@an they be used asprogress monitoring or are they only screening tools?Q), more ingruction
on how to interpret the assessments, and a desire for more enhanced training (Qve just gotthe
bascs, | knowthereisa lot moreto learnQ). Othe paticipants felt aneed for more training on
how to implement the curricula (Cat our school it wasreally brief, a training anda videoQ.
There were conaernsthat thefaculty had notall been trained, and those who were trained wanted
to bereassured tha they are implementing the program correctly (Cthree daysisn®really enough
to really learn the programs®). One paticipant also mentioned the need for more site suppott
and moddingin the classroom
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Capadty and Time Issues

“Getting kids pulled out for intervention, but then they miss the core curriculum. And
then you have to catch everyone up. Time for intervention is also important, you can’t
see everyone at an optimal time.”

While issues of capacity and time are intertwined with many of the othe chdlenges tha have
been reported, they were aso frequently reported as oneof theforemog chdlenges facingthe
schoolsin theimplementation of ERIA. Time constraints induded thetimeto sufficiently train
faculty in the content of the programs as well as the actud time to implement the modd.
Teache capacity issues were also identified. Some administrators were hesitant to ask their
teachers to learn more or take on another program (Qteachers are stretched to their limitQ) as
well as within uniquechdlenges tha individud schools were currently facing. One school had
jug changed districts, oneschool had a number of new teachers, and another school had anew
administrator. Participants also commented on the demandsof implementing a new curriculum,
the pressure of state mandaes and the need to teach the core curriculum as bariersto fully
implementing the ERIA program.

L eadership

“The principal is great but he also listens to the program manager and what they
have to say, so we are trying to get them to be a little more positive about what we are
doing.”

Three schools reported that thelack of leadership was a chdlengeto implementing ERIA. At
oneschool theprindpd was not suppotive. At another school it was theliteracy coach who did
not suppot the program, and at another school it was the curriculum coordinator. Inthese
situdionstheteachers continued to implement the program withoutthe suppot, butfoundit very
difficult. At oneschod it was the special education teachers who had implemented ERIA with
thar students, assessing, grouping and implementing intervention specifically for specia
eduction students. At the second school, the ERIA point person continued to try to implement
ERIA, butwas becoming increasingly discouraged with thelack of interest and suppot from the
administration. Thethird school continued to work within thegradelevel, withoutthe suppot of
theliteracy coach to assist with assessment and implementation.

Other Challenges
Other chdlenges tha were less frequently mentioned by participants induded the lack resources

needed to purchase curriculum and fundan ongte coach and thefact tha ERIA curriculumis not
onthe state adopted intervention materials list.
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Summary

The ERIA moddstha were developed by the outside coaches were very similar and successfully
suppotted mog of the project participantsinimplementing ERIA in ther schools. Assessment,
decision making, grouping, scheduling, implementing curriculumwere all in place based onthe
reports of thefocus group participants and the survey respondents. One aspect tha was notas
well developed in these modds was the identification and role of the ongte coach.

Thetwo-day academy and the outside coaching provided by CalSTAT were deemed invduable
by theall of thefocusgroup participants and mog of the survey respondents. Thetwo mos
powerful themes tha emerged as strengths of the program were the collaborative aspects tha
emerged in the schools, districts and regionsof the project participants, and how closly the
modd aligned with previoudy hdd bdiefs and practices. Theflexibility of themodd, the
postive impact on students, the changing practice of teachers, and the teachersOincreased
knowledgeand skills were also identified as strengths of the ERIA project.

There were aso chdlenges identified which also need to be consdered as the project moves
forward. Mog notable was theissue of scheduling, which needsto be addressed throughthe
initial training and ongong coaching sessions Another important aspect to emergeas a
chdlengeistheissueof capacity and time condraints. Participants need to beinformed
paticipants, and able and willing to make the commitment tha this project entails. Closely
aligned to thisisthe need for strongleadership and commitment of theadministrator and teacher
leaders. Suppot to aleviate the chdlenges of teacher buy-in and bum out and the need for
additiond training should also be consdered in the coaching modds tha develop to suppott
future cohotts.

Ideal ERIA Model

Thesecondgod of this evaluaion wasto describean ideal ERIA modd tha would hdp inform
efforts to scale up this project in thecoming years. Given the previousmodds tha were
evauaed, and theidentified strengthsand chalenges of the modds, thefollowing are some
suggestionsto consder to extend and refinethe existing modd:

Year One

Initial Considerations
o Clearly articulate the ERIA modd to potential participants and explain the scopeof the
work
o Consde capacity issues as potential participants come forward
o ldentify an onste coach for each school site

Academy
o Indudesepaate pull-out sessionsfor administrators, reading coaches and teachers tha
focuson specific issues for each group
o Focuson assessment logistics and data based decision-making (grouping, scheduling,
curriculum) aspects of the ERIA modd as appropriate for each group
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Outside Coath
o Conault with each administrator to mentor, problem-solve and Gkeep on trackO
o Begin work with onste coach
o Work with school team
0 Assessment process and implementation
0 Andyzing daa
0 Grouping/scheduling
0 Curriculum/strategies decisionsand implementation
o Establish online communication format

Year Two
Refresher one-day academy

o Giveove view aboutandyzing year-onedaa
o Individud schools work together to complete year onereports
o Indudeasession (apoder session, maybe) at which teachers and administrators/coaches
from schools can present success stories to the entire group. They can discuss how they
madeit all work, wha strategies they used, how they overcame hurdles, etc.
o Usethisinformationto inform retraining/coaching sessionsfor coming year.
o Ondte coachesretrain teachersin the use of curriculunm/strategies
o Assign coaches from different schools and regionsto train specific curriculum

together to begin to form aregiond community of suppot outsidethe
coachesOrespective schools
o Administrators meet togeher to discuss next steps

Outside Coach

o Observe classroons with onste coach and meet with school teams on aregular basis
o Train/work with onste coach

o Conault regularly with administrators
o Develop next step plans (additiond curriculum, grades, target students, additiond faculty)

Year Three
Refresher academy (1/2 day)

o Andyze year-two daa

o Shaenext stepsviapoder session (additiond curriculum, grades, target students,
additiond faculty)

o Discuss sudainability
o Shae successes with other groups(type specific- administrators, coaches, teachers)

Outside Coach
o Moveto onlineformat
o Two dtevisits per school team, onein thefall, onein thespring

Culminating Academy
o Poder Sessons mog important achievements
o Plansfor expanson
o Plansfor sugainability and continued collaboration
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